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Teaching Context

	Curriculum or Content Area: History/Age of Reform-Progressivism
Problems at the Turn of the Century
	#29 students in my class, of which five are ELLs

	My ELLs’ linguistic and cultural background(s): All of my ELLs are Spanish speakers from the Dominican Republic. Two of them are sophomores, one is a junior and two are seniors. All of them have transitioned from the International school in the past 18 months.

	My ELLs’ level(s) of English Proficiency: 







WIDA ACCESS Spring 2013

See WIDA “Can Do” descriptors
 to help connect proficiency level with ACCESS scores

	Student(s):
	Reading
	Writing
	Speaking
	Listening
	Literacy

[Reading 50%, Writing 50%]
	Oral Language [Listening 50%, Speaking 50%]
	Comprehension [Listening30%, Reading 70%]
	Overall
Listening 15%, Speaking 15%, Reading 35%, Writing 35%] 

	Student 1 KB
	2.7
	3.8
	6
	3.5
	
	
	
	

	Student 2 MZ
	3.4
	3.8
	4.2
	2.3
	
	
	
	

	Student 3 R
	4
	3.9
	3.4
	1.9
	
	
	
	

	Student 4 M
	4.7
	3.6
	3.2
	5
	
	
	
	

	Student 5 KL
	2.9
	4.2
	2.6
	3.5
	
	
	
	

	Other support services that my ELLs receive: Pull-out services; SEI through a Category Trained or SEI Endorsed teacher.

	Lesson Standards and Objectives

	Common Core State Standards (discipline, standard number, and description):
Day 1: CCSS.ELA-Literacy.RH.9-10.4 Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
Day 2 and 3: CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
CCSS.ELA-Literacy.RH.9-10.8 Assess the extent to which the reasoning and evidence in a text support the author’s claims.

Day 4 and 5: CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

Day 6: CCSS.ELA-Literacy.WHST.9-10.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
CCSS.ELA-Literacy.WHST.9-10.2b Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

CCSS.ELA-Literacy.WHST.9-10.2f Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

CCSS.ELA-Literacy.WHST.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.

	Content Objective(s): SWBAT
Day 1: define key content vocabulary and use the definition of one term to create an illustrated dictionary entry for the word wall.

	Language Objective(s): Language Objectives should be directly linked to the language skills students will need to be successful in achieving the content objective.
· Find words and construct meaning
· Create sentences using the vocabulary word or term
Language Objectives Differentiation for Proficiency Levels: 
· Students at level 2 and 3 will demonstrate their understanding of tiered vocabulary through small group and one on one discussion.
· Students at level 2 and 3 will be given examples of visuals and sentence starters for the illustrated dictionary entries.

	Content Objective(s): SWBAT

Days 2 and 3: 

Use critical thinking skills to answer higher order questions

Take effective notes from a textbook reading while inferring meaning in the reading

Make predictions of what will follow in the text 

Compose an effective summary
	Language Objective(s): Language Objectives should be directly linked to the language skills students will need to be successful in achieving the content objective.
· Find specific information to answer guided questions

· Record key facts from the mentor text

· Summarize the main idea of the reading


	Content Objective(s): SWBAT

Day 4 and 5: 

Identify how to conduct an investigation

Analyze primary sources and select important facts

Create an effective Field Investigation Notebook
	Language Objective(s): Language Objectives should be directly linked to the language skills students will need to be successful in achieving the content objective.
· Find specific information by reading various primary source documents.

· Record key facts from primary sources in the Field Investigation Notebook

· Discuss orally the key facts with a peer

Language Objectives Differentiation for Proficiency Levels: 

· Students at level 2 will receive one on one modeling of reading primary sources


	Day 6: 

Identify how to write a news story 

Utilize their Field Investigation Notebook’s information to compose the rough draft of their news story or editorial
	Language Objective(s): Language Objectives should be directly linked to the language skills students will need to be successful in achieving the content objective.
· Create sentences using information from the Field Investigation Notebook
· Orally justify your opinions using information from the Field Investigation Notebook


	Day 7: 

Peer review student news stories/editorials

Create a turn of the century newspaper
	Language Objective(s): Language Objectives should be directly linked to the language skills students will need to be successful in achieving the content objective.
· Write a final draft of the news story


	Mentor Text or Source: History Alive! Pursuing American Ideals - Teachers Curriculum Institute, 2008

	Targeted Tiered Vocabulary
 from Mentor Text or Source

Tier 2 & Tier 3 words should be integrated into student product/assessment.

	Tier 1 words

Basic words most children know in their primary language: may include connectors or compounds

I did not feel there were any tier 1 words that needed attention for this group of students. 
	Tier 2 words

Essential to comprehension: i.e., process & transition, specificity, sophistication polysemy, transitional terms, idioms, clusters, cognates… 

diverse, exploit, transit, infamous, infrastructure, vaudeville, polluting, fraud, bribery, environment, ragamuffin
	Tier 3 words

Low frequency, content specific, typically glossed in the back of the text book 

urbanization, political machine, civil service, patronage, extractive industry, muckraker, “manifest destiny”, Census Bureau, The Jungle, Tammany Hall, Pendleton Act, Temperance Movement, Jim Crow Laws, disenfranchised

	Student Prerequisite Skills or Background Knowledge: 

What content or language knowledge or skills do my ELLs need to successfully complete the content and language objectives?  What background knowledge or skills might my ELLs already have in their primary language but may need help in transferring to English?  

	Students have already been introduced to Tiered Vocabulary, The Seven Steps, Word Wheels, and Double Journal Entries. They are also aware of the text features of the mentor text. Students are also aware of social and economic problems in the United States due to a previous lesson on immigration at the turn of the 20th century. 

	Assessment of content learning and language development:

Have I included Tier 2 & Tier 3 words in my assessment of my student’s discourse: written or oral?

	Monitor student performance:
· The use of activators to check vocabulary comprehension by using word wheels and match the definition such as using a student friendly definition and asking for the correct term.

· By listening in and assisting students as they complete their Close Journal Entries, Field Investigation Notebooks and News Story Graphic Organizers 
· Exit slips will inform instruction. Students who seem confused can get mini lessons on different aspects of the activities.

	Content and Concept Language Integration

How have I integrated all possible domains into my teaching and learning strategies and activities?

	Discourse Integration:

Which domain(s) does my strategy/activity target?
	Sheltered Instruction Strategies

How does this strategy connect my content and language objectives?

How does this strategy facilitate my students’ ability to access the content?

How does this strategy facilitate my students’ ability to comprehend the mentor text, build essential knowledge, or produce oral or written discourse connected to the content objective?

How does this strategy provide comprehensible input for my students?

	Lesson Sequence:
	[image: image1.wmf][image: image2.png]


Speaking
	Writing
	[image: image3.wmf]Listening
	[image: image4.wmf]Reading
	

	Day 1: Students are asked to place a post it next to a vocabulary term listed on the board. The vocabulary is grouped as Tiered words. They then complete a pre-test to assess their vocabulary and content knowledge.  Distribute Flash Cards with vocabulary already printed on them. Read the learning objectives for the day.
	
	
	
	
	

	Next, teach key content using the Seven Steps. Students will copy the definition of the words in the Seven Steps on the Flash Cards.
	
	
	
	
	Seven Steps

	Students then complete their Illustrated Dictionary entries for the Word Wall. Extra credit if they get their dictionary entry on the word wall before class ends. If not complete for homework. Complete the Flashcards for homework.
Return to the learning objectives and ask if we accomplished our goals.

Exit Slip: How effective was the Seven Step activity in teaching vocabulary?
	
	
	
	
	Illustrated Dictionary Entries (This is based on the Frayer Model with a few alterations. Students have already been taught how to do this activity.)
Exit Slip

	Day 2: As students enter the room, distribute the Word Wheel for diverse and exploit. Students work with a partner to list as many synonyms they can think of. After a few minutes ask for response and write them on the board. Read the learning objectives for the day.
	
	
	
	
	Word Wheel


	Have the students turn to the introduction for the chapter on page 205 of the mentor text. Ask the students to write things they see in the photo. Write their responses on the board. Read the text aloud stopping to question what the text is saying. 
	
	
	
	
	Think Aloud



	Distribute the Double Entry Journal. Model the first two sections of the hand out. Have the student’s pair up to complete the handout. If they have not completed the handout they may complete it for homework.
Return to the learning objectives and ask if we accomplished our goals.

Exit Slip: Now that we have read the introduction and completed the Double Entry Journal do you feel your understanding of the rest of the chapter will be helped?

(Yes/No) ___________ my understanding of the rest of the chapter will be enhanced because ___________________________________.
	
	
	
	
	Double Entry Journal

Sentence Starter
Summary

	Day 3: As students enter the room, ask them to write the vocabulary term for each definition on the board in their Blue Book (Activator Book).  Discuss their responses. Read the learning objectives for the day.
	
	
	
	
	

	Have the students open their mentor text to pages 206 and 207. Ask them to preview the reading and in their Blue Book write text features that will help them comprehend the reading. Read the pages aloud. Discuss the graphs and photo on the pages.
	
	
	
	
	Text Preview

Read Aloud


	Distribute the Double Entry Journal and ask the students to complete the activity. Have them work in pairs.
Re-read the learning objectives. Ask students if we accomplished our goals for the day.

Exit Slip: Summarize today’s reading and predict the rest of the chapter.
	
	
	
	
	Double Entry Journal

Exit Slip

	Day 4: Have student friendly definitions for three vocabulary terms on the board. Direct the students to use the three post it notes on their desks to write the correct term for each definition they know on a separate post it note and place around the correct term on the board. Discuss the correct answers. Read the learning objectives for the day.
	
	
	
	
	This is a variation of the Word Splash strategy. 

	Explain that they will pair up to conduct muckraking field investigations about different problems the United States faced at the turn of the 20th century. Distribute the Field Investigation Notebooks. Display a photo of a family in a tenement. Ask students to name different things they see in the photo. Next, display a written excerpt from Jacob Riis’s book How the Other Half Live. Read the excerpt aloud, pointing out interesting aspects of the reading that correlate to the photo. Display a completed Field Investigation Notebook page for the problem of slums in big cities. This is handwritten so it looks like a student created it. Go through each step and ask the students if the information matches what they saw in the photo and read in the excerpt. Explain that there are four different stations with three or four photos and written documents. These are primary sources from which they will get the evidence to be included in their Field Investigation Notebooks. They are to work with their partner and visit all four stations. They are allowed to choose two of the three or four choices at each station and complete their notes. Have students conduct their research. Monitor their progress assisting as needed. Provide a hard copy of the model for ELLs and other students who may struggle for reference.
Five minutes before the end of class ask students to complete the exit slip. They will complete their investigations during next class.

Exit Slip: How would you rate the modeling of the field investigation I did prior to your investigation? Was it helpful? Could I have done it differently? 
	
	
	
	
	Field Investigation (I do not think there is an SEI term for this, so I just included the name of the activity)
Exit Slip

	Day 5: Distribute a Word Wheel with a vocabulary term defined in the middle. Ask students to pair up and write two antonyms and six synonyms, if possible. Write their response on the board. Read the learning objectives for the day.

Before students begin the Field Investigations have them open their mentor text to page 208. Read the section on conditions in the slums. Have them return to the first page of the Field Investigation Notebook. Direct their attention to the bottom section that says facts from the text. Display the model of the notes from the previous class. Read the four facts and ask if they match information from the reading. Explain that as each pair completes their investigations they are to return to the teacher to be assigned a section. They will then read the corresponding section in the mentor text and document four facts. 
Have them conduct their investigations. As each group completes their investigations assign a site and allow them to choose one of the two they have taken notes for. They are to read the text and write the four facts in their own words. Monitor their progress.

Five minutes before the end of class have them complete the exit slip.

Exit Slip: Which problem did you find the most interesting?
	
	
	
	
	Word Wheel

Sentence Starters (the Field Investigation Notebook has sentence starters.)

Exit Slip



	Day 6: Have the students respond to this prompt in their Bluebooks:  What type of information would you find in a news story? Discuss their findings. Read the learning objectives for the day. Explain that they will be using their Field Investigation Notes for the selected problem to complete a graphic organizer in preparation for writing their news story. Display the model graphic organizer for the news story on the problem of slums in big cities. Go through each step asking if it matches the information on the Field Investigation notes. Distribute the graphic organizer and have pairs complete the assignment. Monitor their work. 
Five minutes before the end of class re-read the learning objectives. Ask if we reached our goals today. Have the students complete the exit slip. 

Exit Slip:  How is your newspaper progressing? Do you have any questions?
Extra Credit Homework: For extra credit students can use a newspaper or the internet to find a story from today’s news that relates to a similar problem from the turn of the 20th century. 
	
	
	
	
	RAFT

News Story Graphic Organizer
Exit Slip

	Day 7: Why is it important to proofread your writing? Discuss their answers. Read the learning objectives for the day.
Have the students complete their news stories. They are to proofread the story and make any corrections. Encourage pairs to work with another pair and switch news stories to peer review. Monitor their progress. 

Exit Slip:  What was the most difficult aspect of the newspaper project?
	
	
	
	
	

	Further Practice:

Homework or extension activities:  How do these activities reinforce the comprehension and discourse as well as content or language objectives I have set for my ELLs?

The homework assignment will reinforce their comprehension of the content by making connections from the past to today.
Students will place their news stories around the classroom. Next class they will be asked to read their classmates news stories. 


Lesson Integration Checklist:

· My Content and Language Objectives support each other.

· I differentiated my language objectives to accommodate my students’ proficiency levels.

· I used my students’ proficiency levels when choosing my instructional strategies to support their content and language learning.

· I chose activities that integrate speaking, writing, reading, and listening to the extent possible.

· I differentiated my assessment to accommodate my students’ proficiency levels.

· My assessment reflects the targeted language from my lesson’s mentor text or source.

� For more information about WIDA ACCESS Scores and levels, see  � HYPERLINK "http://www.wida.us/assessment/ACCESS/" �http://www.wida.us/assessment/ACCESS/� “Interpretive Guide for Score Reports”


� http://www.wida.us/standards/CAN_DOs/


� For more information on Tiered vocabulary, see Beck & McKeon (1985), Calderón (2007).
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