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Teaching Context

	Curriculum or Content Area: Reading class: 60 minutes daily 
	               (11) students in my class, of which (2) are ELLs

	My ELLs’ linguistic and cultural background(s):

Spanish

	My ELLs’ level(s) of English Proficiency: 

Listening: Level 4.0 & 3.7
Speaking: Level 6.0 & 3.5
Reading:  Level 4.2 & 3.3 
Writing:   Level 3.3 & 2.0                                                     







                                                                                                  WIDA ACCESS Spring 2013

See WIDA “Can Do” descriptors
 to help connect proficiency level with ACCESS scores

	Student(s):
	Reading
	Writing
	Speaking
	Listening
	Literacy

[Reading 50%, Writing 50%]
	Oral Language [Listening 50%, Speaking 50%]
	Comprehension [Listening30%, Reading 70%]
	Overall
Listening 15%, Speaking 15%, Reading 35%, Writing 35%] 

	Student J
	4.2
	3.3
	6.0
	4.0
	3.6
	5.3
	4.1
	4.1

	Student V
	3.3
	2.0
	3.5
	3.7
	3.0
	3.3
	3.8
	3.2

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Other support services that my ELLs receive:

Student J receives special education services. 

Student V has been referred to special education with the support of ELL teacher, SPED teacher and 8th grade team. She is receiving services unofficially.

	Lesson Standards and Objectives

	Common Core State Standards (discipline, standard number, and description):

US History Content Standards for Grades 5-12:
Era 9: Postwar United States (1945-1970s)

· Standard 4: The struggle for racial and gender equality and the extension of civil liberties
Goal and Objective: Students will gain perspective about the endurance of the civil rights movement that will allow them to focus on a specific event of their choice. They will also gain experience working with expository writing in a journalistic style.
Common Core State Standards: 
Reading - Grades 6-8
CCSS.ELA-Literacy.RI.8.2 Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.
CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support analysis of primary and secondary sources.

CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

CCSS.ELA-Literacy.RH.6-8.8 Distinguish among fact, opinion, and reasoned judgment in a text.

Writing - Grades 6-8
CCSS.ELA-Literacy.WHST.6-12.9 Draw evidence from informational texts to support analysis reflection, and research.

CCSS.ELA-Literacy.WHST.6-8.7 Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.

CCSS.ELA-Literacy.WHST.6-8.8 Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
CCSS.ELA-Literacy.W.8.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

CCSS.ELA-Literacy.W.8.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
Speaking & Listening - Grades 6-8

CCSS.ELA-Literacy.SL.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

CCSS.ELA-Literacy.SL.8.1a Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.

individual roles as needed.

CCSS.ELA-Literacy.SL.8.1c Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and ideas.

CCSS.ELA-Literacy.SL.8.1d Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
Language: - Grade 8

CCSS.ELA-Literacy.L.8.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.
CCSS.ELA-Literacy.L.8.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

	Content Objective(s):

Students will: summarize an important event of the Montgomery Bus Boycott by creating a 1-2 page newspaper article that answers the (5) W’s (who, what, when, where and how). Must include: summary of important event, two pictures, photos, or illustrations with captions, and one in depth look into an important person from the boycott.





	Language Objective(s): 

· Students will integrate tiered vocabulary into their written analysis of key events from the civil rights era.

· Students will actively listen to the ideas of others in order to acquire new knowledge.
· Students will write complex sentences in response to the (5) W’s.

· Students will orally articulate ideas about an important event of the civil rights era by answering the (5) W’s in oral discourse when working in small groups, or in whole class discussions
Language Objectives Differentiation for Proficiency Levels:

Level 3: 
· Student will demonstrate their knowledge of tiered vocabulary by participating in paired and small group discussions.

· Student will summarize ideas by answering the (5) W’s, using bullets and phrases to represent an important civil rights event along with illustrations, with peer and teacher support.

· Student will orally express an important civil rights event, with peer and teacher support.

Level 4:
· Student will integrate tiered vocabulary into their written and oral descriptions of an important civil rights event.
· Student will summarize ideas by answering the (5) W’s and develop a newsworthy story along with illustrations.


	Mentor Text or Source: 
Freedom Walkers – The Montgomery Bus Boycott                          

Malcolm X – By Any Means Necessary

Documentary – Eyes on the Prize

Documentary – Children’s March

Emmett Til Handout

Jim Crowe, KKK - Handouts
Writers Notebook

Movie – The Help

Movie – The Butler



	Targeted Tiered Vocabulary
 from Mentor Text or Source

Tier 2 & Tier 3 words should be integrated into student product/assessment.

	Tier 2 words

	Tier 1 words

Basic words most children know in their primary language: may include connectors or compounds

Non-violent
Peaceful


	Tier 2 words

Essential to comprehension: i.e., process & transition, specificity, sophistication polysemy, transitional terms, idioms, clusters, cognates… 

Constitutional                           Restricted 

Discriminated                           Occupying

Segregation                               Vacated
Integration                                 Protest

Oppression                                 Racist

Obstacles                                    Policy

Boycott


	Tier 3 words

Low frequency, content specific, typically glossed in the back of the text book 

White Supremacy

Emancipation

	Student Prerequisite Skills or Background Knowledge: 

What content or language knowledge or skills do my ELLs need to successfully complete the content and language objectives?  What background knowledge or skills might my ELLs already have in their primary language but may need help in transferring to English?  

	The various strategies that will be used for student achievement of the unit’s objectives include but are not limited to: 

Previewing/ Building Background Knowledge through brainstorming and quick writes (KKK, Jim Crowe Laws).
Reading and analyzing primary documents/photographs. 

Reading and analyzing historical texts/laws (segregation laws). 
Learning new vocabulary through various techniques, including 7-step vocab., word wheels/walls, and word analysis, etc. 

Reading and analyzing biographies of various figures from and leading up to the Civil Rights Era (Malcolm X, Emmett Till). 

Comparing and contrasting these various figures (Dr. King, Malcolm X). 

Viewing documentaries and video accounts of and from this time period (The Help). 

Summarizing and synthesizing information through discussion and writing. 

Reflection and connection to their lives, the world, and other texts. 

Independent research 
 While reading, students participated in discussions, question/answers, essay prompts, writer’s journal prompts, and book talks/ projects to show comprehension and analysis of the texts.[image: image2.emf]

	Assessment of content learning and language development:

Have I included Tier 2 & Tier 3 words in my assessment of my student’s discourse: written or oral?

	Formal/Informal Assessment:
· Observations 
· Strategy implementations

· Reteach or spot-check previously taught vocabulary

· Class-work/homework

· Daily Discussions (whole class and small group and individual conferencing) 
· Monitor/assess student performance (speaking, listening, reading, writing and use of tiered vocabulary)
· Thumbs up/down

· Writing journal/RAFT/DO NOWS (checking for content & language objective)
· Summative exam at midpoint of text (quiz)
· Exit tickets

· Graphic organizer/Article Planner 
· Final Project/Newspaper Article Rubric
Concepts learned (Big Picture):

a) The Civil Rights Movement resulted in legislation that ensured constitutional rights to all citizens regardless of race.

b) African Americans, working through the court system and mass protest, reshaped public opinion and secured the passage of civil rights legislation.

c) A deeper understanding of the sacrifices made by African Americans and their supporters in order to achieve basic rights in our society.

	Content and Concept Language Integration

I have integrated all possible domains (speaking, listening, reading, writing and use of tiered vocabulary) into my teaching through the initial and ongoing use of the six plus learning strategies I’ve implemented. 

	

	Discourse Integration:

Which domain(s) does my strategy/activity target?
	Sheltered Instruction Strategies:
How does this strategy connect my content and language objectives?

How does this strategy facilitate my students’ ability to access the content?

How does this strategy facilitate my students’ ability to comprehend the mentor text, build essential knowledge, or produce oral or written discourse connected to the content objective?

How does this strategy provide comprehensible input for my students?

	Lesson Sequence: (5) Days
	[image: image3.png]


Speaking
	[image: image4.wmf]Writing
	[image: image5.wmf]Listening
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	Hand students the ‘newspaper article planner’ (5) Ws, questions that guide.
	[image: image7.png]



	
	
	
	Provides guided questions to answer the (5) W’s, directly connects to content and language objectives. Refer to 7 step vocabulary strategy and word wheel for incorporating content vocabulary into responses. 

	Hand students the newspaper article ‘rubric’
	
	
	
	
	Provides guided direction to content expectations and directly connects back to content and language objectives. Point out to students that content and language objectives are being assessed. Model the think aloud strategy as you look over the rubric. 

	Hand out texts for students to further reference
	
	
	
	
	Students have another opportunity to access the content which will aid in deeper comprehension and build essential knowledge. Refer to text feature strategy to scan text for information.

	Read materials aloud and field questions
	
	
	
	
	This step requires listening for teacher expectations of objectives and also provides ample opportunity for discourse and to deepen understanding. As teacher reads aloud, she is modeling the think aloud, pronouncing vocabulary, and pointing to key vocabulary on word wall. Teacher uses this opportunity to review using the questioning strategy. 

	Guided & independent student writing
	
	
	
	
	Students are grouped and working with peers to read, write, listen and speak. They are producing oral and written discourse connected to objectives. Sentence frames, peer support, and individual support may be needed.

	Walk around, monitor and assess progress
	
	
	
	
	Students are speaking, listening, reading and writing in their groups, sharing ideas and helping each other revise as they write their articles. Partner reading, Think, Pair, Share, small group discussions, and peer supports.

	Conference with students about progress 
	
	
	
	
	Students explain their ideas to the teacher and seek advice on how to improve their writing and understanding of content material. (5) W’s planner/organizer to draw students attention to main points, discussion, think aloud strategies, and refer to successful ideas from the completed RAFT writing assignment.

	On day 5, students will orally present article
	
	
	
	
	Students present their writing orally, with staff support, building essential knowledge, producing oral discourse related to content and language objectives. Small group discussion

	End of class, students complete exit tickets
One thing that has changed since the bus boycott is __________________. 

One thing that has not changed since the bus boycott is __________________. 
	
	
	
	
	Students are reading and writing about the content/language objective, commenting on their understanding of material presented and teacher ability to connect it. Sentence frames and making real world connections.

	Teacher returns completed rubric, and fields final questions.
	
	
	
	
	Students will connect their learning to content and language objectives through reading, questioning and discussion.

	Further Practice:
When the articles are finished, students will be allowed time to present them. Teacher will lead a discussion on how students presented the stories differently based on their assigned perspective and audience. We will discuss how different newspaper events like the sit-ins are different.  Teacher will ask the following: 

· How does a writer’s perspective influence what they write? 

· How does the intended audience influence what they write?

This activity will further reinforce student comprehension and students will have another opportunity to speak and listen to others. Students may also comment on another student’s presentation if they like, using a post-it and keeping comments positive. We will wrap up with an informal discussion and teacher will use this extension activity to formatively assess the students and fill out their rubric.


Lesson Integration Checklist:

· My Content and Language Objectives support each other.

· I differentiated my language objectives to accommodate my students’ proficiency levels.

· I used my students’ proficiency levels when choosing my instructional strategies to support their content and language learning.

· I chose activities that integrate speaking, writing, reading, and listening to the extent possible.

· I differentiated my assessment to accommodate my students’ proficiency levels.

· My assessment reflects the targeted language from my lesson’s mentor text or source.

Name: __________________________

                       Teacher: ________________________
Newspaper Article Planner – Research Guiding Questions
Directions: Use this sheet to develop ideas for your 1-2 page newspaper article. 
1. Specifically, when and where did your chosen event take place?

2. Who specifically was involved in this event? What roles did they play and why were they important?

3. What major factors contributed to the occurrence of this event? What happened prior to this event that caused it?

4. What was the immediate result of this event? How did this event effect social change/civil rights?
5. Find two major players in this event. Research what they have said in their own words and choose one comment from each that you would likely find in a news article about the event. Accurately quote them on this sheet. 



a. Quote #1



b. Quote #2






Newspaper: Montgomery Bus Boycott Rubric
	CATEGORY 
	4 
	3 
	2 
	1 

	Layout - Headlines & Captions 
	The article has a headline that captures the reader\'s attention and accurately describes the content. All graphics have captions that adequately describe the people and action in the graphic. 
	The article has a headline that accurately describes the content. All graphics have captions. 
	The article has headline that somewhat describes the content. Most graphics have captions. 
	Article is missing an adequate headline OR many graphics do not have captions. 

	Articles - Purpose 
	90-100% of the article establishes a clear purpose in the lead paragraph and demonstrates a clear understanding of the topic. 
	85-89% of the article establishes a clear purpose in the lead paragraph and demonstrates a clear understanding of the topic. 
	75-84% of the article establishes a clear purpose in the lead paragraph and demonstrates a clear understanding of the topic. 
	Less than 75% of the article establishes a clear purpose in the lead paragraph and demonstrates a clear understanding of the topic. 

	Who, What, When, Where & How 
	The article clearly addresses the 5 W\'s (who, what, when, where and how). 
	90-99% of the article adequately address the 5 W\'s (who, what, when, where and how). 
	75-89% of the article adequately address the 5 W\'s (who, what, when, where and how). 
	Less than 75% of the articles adequately address the 5 W\'s (who, what, when, where, and how). 

	Understands and Uses Vocabulary
	Exceeds expectations by

independently using complex reading vocabulary in speaking and writing.
	Mastered the ability to understand and use grade level vocabulary in the

context of speaking and writing.
	Developing the ability to identify grade level vocabulary using structural analysis and context clues.
	Beginning to identify grade level vocabulary using structural analysis and context clues.

	Spelling and Proofreading 
	No spelling or grammar errors remain after one or more people read and correct the newspaper. 
	No more than a couple of spelling or grammar errors remain after one or more people read and correct the newspaper. 
	No more than 3 spelling or grammar errors remain after one or more people read and correct the newspaper. 
	Several spelling or grammar errors remain in the final copy of the newspaper. 

	Use of Primary Sources 
	Reading of primary source material was thorough. 
	Reading of primary source material was fairly thorough. 
	Reading of primary source material was incomplete. 
	Reading of primary source material was not done. 


Capstone Reflection
By Eileen Lannan


In looking back over the past couple of months, I have gained a definite new awareness to the extreme challenges our ELL students must overcome in order to be successful in their content and language development. The students that I work with are not only ELL students, but they are special education students as well. This in itself presents greater challenges for not only the students, but for teachers trying to move them forward. Vocabulary is especially important in listening and reading comprehension and it may indeed be the most important language piece for ELLs. This is why the strategies that we learned throughout this course have become so important. It is my hope in planning future lessons that I can take what I’ve learned to create really great units using these strategies and teaching them effortlessly or with ease of implementation. These strategies are like the spices near my stove; I don’t need every spice every time I cook, but I need them all at one time or another to make a good dish taste better!


Most teachers know that ELLs must acquire a large vocabulary in order to be effective communicators, readers, and writers. So, my pre-teaching method began with vocabulary strategies. I found the use of word wheels which focused on vocabulary terms and related terms, and the 7 step process with tiered vocabulary from the mentor text to be quite effective in terms of allowing my Level 3 and Level 4 students to actively participate in the development of their own vocabulary. Not only were they able to gain a better understanding of the words, but they were able to use them successfully later on in given sentence frames. I learned early on that frontloading the vocabulary strengthened and deepened students understanding of not just the vocabulary but the lesson’s content. This, I found, was the key to success for most of the students. 



Another strategy that I found to be effective was the use of teacher think alouds to model how to answer text dependent questions, or to make inferences about character motives and how to use details in the text to support my thinking. The students were then able to practice this through the use of partner reads and turn and talk strategies. I really like the turn and talk strategy because it gave me an opportunity to walk around and do a quick check to assess whether or not my ELL students are truly grasping the concept of what is being presented to them. They were then able to practice independently by answering some focus questions pertaining to a close reading text from the text Freedom Walkers. Another extremely helpful strategy was the text features. This was an effective strategy because it took the anxiety of an unknown book away. It gives the student a chance to explore and appreciate the book because of the simplistic nature of the strategy and ease of implementation.


One of the most effective and by far most useful tools is the open discussion model. I encourage students to engage in discussion by fielding questions, asking them to retell a major event, asking open ended or guided questions and by personalizing the way I pose a question; how would you feel if this happened to you and your family or has this ever happened to you or someone you know. Discussions are an excellent way to informally assess students understanding and to clarify misunderstandings. Students love, love, love to talk and I will remind them or stop them and ask that they use the vocabulary terms when speaking. So, even if a student stumbles to pronounce a word, I help them out, and smile and nod in approval at their attempt to use the words. It doesn’t take long for them to pick up the correct terminology and before long they are using the words comfortably and independently. 


As part of the writing strategies I used the RAFT strategy and 5Ws graphic organizer. The RAFT strategy was so much fun as it offered the students a choice and also allowed them to write from different viewpoints. The graphic organizer was guided in that students had to answer the 5 Ws about major events from the civil rights era with quotes from the text that supported what they said. They were also required to draw pictures or illustrate something that went along with their major event. I utilized frequent check-ins, conferencing, and verbally provided useful feedback to help them along on days they had to write. This is a necessary strategy which went very well and I will continue to use in the future. The students did a great job, and the ELL students were quite successful with the activity and able to write with relative ease. I differentiated the strategies and writing assignments for my ELLs by allowing verbal responses or bulleted phrases early on and raised expectations as we moved forward. In assessing my ELLs, I did modify the expectations to correlate with the WIDA can do descriptors and I graded accordingly. 


The final lesson (capstone) was a writing project where students had to create a 2-3 page newspaper article about the important events of the Montgomery Bus Boycott. It had to include: summary of important events, two pictures, photos, or illustrations with captions, and one in depth look into an important person from the boycott. In past years, this is where the student’s deficits become evident. However, in the pre-writing stage of this unit, I noticed the students having much more enthusiasm this year and while assessing their graphic organizers, I was pleasantly surprised at how much knowledge was being expressed on paper. But, I was not prepared for how well the final newspaper articles turned out. There was clear expression of content knowledge along with good vocabulary use throughout the articles. I was so impressed I almost cried while praising them. I can only attribute the success of the writing project to the “sum of all parts”. The strategies implemented, greatly impacted the outcome or success of the unit’s content and language objectives. The strength that the strategies gave this unit is the rigor (or gas) I needed to run the lessons smoothly, and successfully.


Overall, I believe my strategies and capstone went really well for the students. I received such good feedback from the students in their exit slips and in conferencing with them. My para-professional was attentive and engaged as much as the students were. He expressed his love of the unit lessons as well and claims to have benefited greatly from the strategies implemented. I guess that is the only endorsement I need. Anyways, my ELLs, along with the other students did an outstanding job in the capstone and I believe strongly it was a direct result of the strategies implemented. I have been teaching this unit for years and this year was, by far, the most enjoyable year ever. I asked the students to give me their best and they didn’t disappoint. They tell me they felt so good about this unit and how it was easy and they learned so much. This is true. I made it seem easy when I taught them the strategies taught to me. The ELLs showed such an interest in learning when I took an added interest in teaching them. When students feel good about learning they just do better. When they are successful, we are successful! It’s a good feeling.
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Lorem Ipsum In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. Lorem volumus blandit cu has.Sit cu alia porro fuisset. Vivamus tincidunt ligula sed quam. Curabitur ullamcorper nulla et odio. Donec id turpis. Donec imperdiet diam ac leo.





In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. Lorem volumus blandit cu has.Sit cu alia porro fuisset. 


Ea pro natum invidunt repudiandae, his et facilisis vituperatoribus. Mei eu ubique altera senserit.





Lorem Ipsum In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. Lorem volumus blandit cu has.Sit cu alia porro fuisset. 


Ea pro natum invidunt repudiandae, his et facilisis vituperatoribus. Mei eu ubique altera senserit, consul eripuit accusata has ne. In libris graecis appetere mea.  Aliquam id libero. Nunc cursus. Maecenas fringilla accumsan magna. Sed consectetur tincidunt nisl. 











In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. Lorem volumus blandit cu has.Sit cu alia porro fuisset. 


Ea pro natum invidunt repudiandae, his et facilisis vituperatoribus. Mei eu ubique altera senserit, consul eripuit accusata has ne. 








In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. Lorem volumus blandit cu has.Sit cu alia porro fuisset. 





In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. 





In libris graecis appetere mea. At vim odio lorem omnes, pri id iuvaret partiendo. Vivendo menandri et sed. Lorem volumus blandit cu has.Sit cu alia porro fuisset. 


Ea pro natum invidunt repudiandae, his et facilisis vituperatoribus. Mei eu ubique altera senserit, consul eripuit accusata has ne.  Ea pro natum invidunt repudiandae, his et facilisis vituperatoribus. Sed ut nunc adipiscing leo porttitor pharetra. Nam dictum. Mauris eu eros. Aenean vulputate dolor quis felis. Etiam accumsan adipiscing massa. Nunc pharetra tortor a odio. Nullam molestie justo. Maecenas eget nunc. Nunc pellentesque aliquam magna. Suspendisse ultrices sodales orci. Vestibulum dolor dui, viverra sit amet, venenatis eu, volutpat vitae, massa. 


Curabitur tincidunt commodo ligula. Vivamus tincidunt ligula sed quam. Curabitur ullamcorper nulla et odio. Donec id turpis. Donec imperdiet diam ac leo. Vestibulum vestibulum elit tincidunt purus. Aliquam at est. Quisque sem elit, rhoncus et, tristique sit amet, lacinia posuere, risus. Donec a risus. Fusce pretium elit sed nunc. Donec elit. Suspendisse turpis enim, aliquam vitae, sollicitudin nec, gravida id, sem. Quisque in nisi. Aliquam id libero. Nunc cursus. Maecenas fringilla accumsan magna. Sed consectetur tincidunt nisl. 








� For more information about WIDA ACCESS Scores and levels, see  �HYPERLINK "http://www.wida.us/assessment/ACCESS/"�http://www.wida.us/assessment/ACCESS/� “Interpretive Guide for Score Reports”


� http://www.wida.us/standards/CAN_DOs/


� For more information on Tiered vocabulary, see Beck & McKeon (1985), Calderón (2007).





