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Teaching Context

	Curriculum or Content Area: Reading Comprehension/ Earth and Space Science
	#_6_ students in my class, of which 3 are coded, 3 Sped and ELL

	My ELLs’ linguistic and cultural background(s): 3 Spanish speakers ( 3 Dominican Republic) WIDA ELD Level 2



	My ELLs’ level(s) of English Proficiency: 







WIDA ACCESS Spring 2013

See WIDA “Can Do” descriptors to help connect proficiency level with ACCESS scores


Overall

	Listening 15%, Speaking 15%, Reading 35%, Writing 35%] 

	Student 1
	4.1
	1.7
	1.9
	3.4
	2.5
	2
	3.8
	2.5

	Student 2
	3.3
	1.9
	1.9
	3.1
	2.4
	2.5
	3.2
	2.4

	Student 3
	1.8
	1.8
	1.8
	3.3
	1.8
	2.5
	2.1
	2.2

	
	
	
	
	
	
	
	
	

	Other support services that my ELLs receive:  Student 1 receives push in ESL services 2x30 per week and content based ESL services 5x30 per week as well as Special Education services 5x60 pull out reading and 5x60 push in reading and math, Student 2 receives push in ESL services 3x30 per week and content based ESL services 5x30 per week as well as Special Education services 5x30 pull out reading and 5x60 push in reading and math, Student 3 receives push in ESL services 3x30 per week and content based ESL services 5x30 per week as well as Special Education services 5x60 pull out reading and 5x60 push in reading and math



	Lesson Standards and Objectives

	Common Core State Standards (discipline, standard number, and description):

CCSS.ELA-Literacy.RI.3.1 Reading: Informational Text,key ideals and details,  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answer

CCSS.ELA-Literacy.RI.3.5 Reading: Informational Text, Craft and Structure, Use text features to locate information relevant to a given topic efficiently

CCSS.ELA-Literacy RF 3.3 Reading: Foundational Skills Phonics and Word Recognition, Know and apply grade level phonics and word analysis skills in decoding

CCSS.ELA- Literacy RF 3.4 Reading: Foundational Skills, Fluency, Read with sufficient accuracy and fluency to support comprehension

	Content Objective(s):

Students will be able to analyze information from the passage and video to demonstrate understanding about volcanoes.

Students will be able to specifically locate information within the text to support their answers.


	Language Objective(s): Language Objectives should be directly linked to the language skills students will need to be successful in achieving the content objective.

CSS.ELA-Literacy.L.3.3.Knowledge of Language. Use knowledge of Language and its conventions when writing, speaking, reading or listening   a.Choose words and phrases for effect  b.Recognize and observe differences between the conventions of spoken and written standard English

CSS.ELA.-Literacy.SL.3.2 and 3.6 Determine the main ideas and support details of text read aloud or information presented, etc.  Speak in complete sentences when appropriate to task and situation in order to provide requested details or clarification

· Students will be able to utilize and apply tiered vocabulary into their written responses and discussions about the “Volcano” passage.

· Students will be able to orally retell the main ideas about volcanoes. 

· Students will write complete sentences referring specifically to the text for supportive information.
Language Objectives Differentiation for Proficiency Levels:

Students at WIDA level 2:

· Students will be able to utilize and apply tiered vocabulary and reference to the word wheel into their written responses and discussions about the Volcano passage with the use of sentence starters  that are posted in the room. Students decide which are appropriate to use and apply them when responding to a question.

· Students will write complete sentences referring specifically to the text for supportive information with the use of language based experience approach.

· Students will be able to answer an exit ticket question based on text features and vocabulary within the text.  

	Mentor Text or Source: 

Passage selection: Volcanoes http://www.readworks.org/passages/volcanoes
Video selection from: Forces of Nature: Volcanoes 101 http://video.nationalgeographic.com/video/kids/forces-of-nature-kids/volcanoes-101-kids/ and Stuff to Blow Your Kid’s Mind http://shows.howstuffworks.com/stuff-to-blow-your-mind/51307-stuff-to-blow-your-kids-mind-volcanoes-video.htm

	Targeted Tiered Vocabulary from Mentor Text or Source

Tier 2 & Tier 3 words should be integrated into student product/assessment.

	Tier 1 words

Basic words most children know in their primary language: may include connectors or compounds

hot

cracks

shakes

underground

gases

smoke

rises
	Tier 2 words

Essential to comprehension: i.e., process & transition, specificity, sophistication polysemy, transitional terms, idioms, clusters, cognates… 

explode

vents

erupt

liquid

earthquake


	Tier 3 words

Low frequency, content specific, typically glossed in the back of the text book 

lava

magma



	Student Prerequisite Skills or Background Knowledge: 

What content or language knowledge or skills do my ELLs need to successfully complete the content and language objectives?  What background knowledge or skills might my ELLs already have in their primary language but may need help in transferring to English?  

	Students have been working on using text features to aid in the understanding of non-fiction texts.  Students have also been practicing phonics skills to help with decoding which enhances their comprehension skills. Students have been introduced to what a volcano is.  This lesson took place over the course of a 4 day week. 

	Assessment of content learning and language development:

Have I included Tier 2 & Tier 3 words in my assessment of my student’s discourse: written or oral?

	Monitor student performance:

· Informally I will check in with students throughout the lesson by such methods as think-pair-share and spot checking. As each new concept or vocabulary is introduced I will do a check-in and see if rephrasing, re-teaching or additional explanation is required.  

· Student participation and use of vocabulary and text features from the passage as they complete the language based experience approach, text dependent questions and participate in cloze reading.

· Student responses to exit tickets which will reflect upon vocabulary in the story as well as context comprehension. 



	Content and Concept Language Integration

How have I integrated all possible domains into my teaching and learning strategies and activities?

	Discourse Integration:

Which domain(s) does my strategy/activity target?
	Sheltered Instruction Strategies

How does this strategy connect my content and language objectives?

How does this strategy facilitate my students’ ability to access the content?

How does this strategy facilitate my students’ ability to comprehend the mentor text, build essential knowledge, or produce oral or written discourse connected to the content objective?

How does this strategy provide comprehensible input for my students?

	Lesson Sequence:
	Speaking
	Writing
	Listening
	Reading
	

	Do Now: 2 pictures of volcanoes pre-eruption and during an eruption are shown.  Students think about what this week’s topic will be about.  If they are aware of the topic then they are asked to think of an adjective to describe the picture. Think on own for a minute then share with partner then share with class (each student provides input orally)
	· ✓
	· ✓
	· ✓
	
	This introduces the topic and basis for comprehension of the text in a visually appealing way. It gets students talking and thinking about what they will learn through the passage. 

	Introduce non-fiction passage, “Volcanoes” where we will learn about how volcanoes erupt. Then move into pre-teaching vocabulary with the use of the Seven Step Process and vocabulary cards with picture on one side and word on the other. The key content vocabulary from the tiered vocabulary is taught.

Teacher says the word and students repeat 3 times  

a. Teacher states the word in context from the text.

b. Teacher provides the dictionary definition.

c. Teacher explains the meaning using student friendly definitions.  

d. Teacher highlights features of the word  

e. Teacher engages students in activities to develop word/concept knowledge. With a partner try to fill in the blank about ____. 

· For the last part I will float around and help students but we will go over each word as a group when students have completed the sentence frame. 
	· ✓
	· ✓
	· ✓
	· ✓
	The Tiered Vocabulary and Seven Step Process helped to make the content comprehensible to my ELL students in my classroom because it provided clarification, practice with the words and time to apply the words.  Instead of just figuring out the word or skipping it when coming across it in the reading students are able to really look at the word, practice saying and using it, understand the word’s meaning in a formal as well as kid friendly way, look forward to seeing it in the reading, and  have a better understanding of how the word will be used and why.  I think that giving the time to vocabulary before reading gets students excited about what they will read and gives them the power to better understand what they will read.

The 7 step strategy helped my ELLs in the classroom produce academic language and discourse because it exposed them more to the vocabulary and therefore gave them a greater understanding of the core concept of the lesson.  Also the use of the sentence frames, with practicing the vocabulary and reading a text with the vocabulary really provided the students the tools they needed to be able to engage in conversation about the text. 

	On the following day students will focus on the word erupt in a word wheel to serve as a review and to further develop a better understanding of the term.  We will work on filling in the word wheel as a class.   Step 1-The word, “erupt” has a central role to the passage, “Volcanoes” by ReadWorks.   Students are introduced to the word and given an everyday connection to the word.

Step 2- Teacher then puts the word in the center of the word wheel

Step 3- Students search the passage that we are reading that day for other words.  Words are added to the word wheel.

Step 4-Students brainstorm additional words to add to the word wheel.  Also as we read, if a student finds another synonym for the word it is added to the word wheel. I will also provide the students with 10 words.  Some of which will fit well and others that won’t this way they won’t have to search for words without support.

· Step 5- Students practice using the word in conversation in a think, pair, share fashion. 
	· ✓
	· ✓
	· ✓
	· ✓
	The word wheel helped to make the content comprehensible to my ELL students in my classroom because it provided clarification, practice with the words and time to apply the words.   

The word wheel  helped my ELLs in the classroom produce academic language and discourse because it exposed them more to the vocabulary and therefore gave them a greater understand of the core concept of the lesson.   

	· Read the passage “Volcanoes” utilizing cloze reading, think aloud and identifying and analyzing text features.  We will re-read the passage everyday throughout the week.  The first day I will use the identify text feature and think aloud strategy and the rest of week the cloze reading strategy.
	· ✓
	
	· ✓
	· ✓
	 The text feature chart will help to make the content comprehensible to my ELL students in the class because it provided clarification of another helpful reading comprehension strategy that proficient readers use to make meaning.  This shows students that text features are there to help activate background knowledge, provide a visual or another way of looking at something to help them make a connection and ultimately gain a greater understanding of the text.  I think that giving students the strategy to use text features not ignore them before reading gets students excited about what they will read and gives them the power to better understand what they will read.

Think aloud helps students to focus on the main idea of the passage.  It helps them to visualize and pay close attention to the details.  It also shows them how to monitor their own reading, build vocabulary and decoding and comprehension skills.

Cloze reading helps my students stay engaged because they try to fill in the word.  Students pay close attention to tone and inflection of timing as I read. I can tell if students are lost or not actively following along. Response to instruction increases because students need to follow along. 

I also will focus on having students fill in the vocabulary words and refer back to our seven step process or word wheel depending on the day.

	On the first day students will work on text dependent questions in pairs one at a time.  Then we will come back together as a class and go over each one.

On the last day we will watch http://shows.howstuffworks.com/stuff-to-blow-your-mind/51307-stuff-to-blow-your-kids-mind-volcanoes-video.htm and Forces of Nature: Volcanoes 101 http://video.nationalgeographic.com/video/kids/forces-of-nature-kids/volcanoes-101-kids/ and make our own volcano.  With this information we will then use the language based experience approach.

1. Language Experience Approach: Practice, Content Area Samples

·  After students read the story, watch the videos and do the experiment we as a group will try to describe volcanoes together.

· I used the same exact one out of the manual as it fit the situation perfectly:

· Volcanoes!

· Making a _____ was a great experience.  We had the opportunity to recreate an _____.  First we, _______.  After that we, ____________.  Finally, we ___________. Our experiment was like going to a volcano  because ___________.  

· I wrote down what the students said.

· I read back to the students what I wrote to be sure it was correct.

· I decided with the learners what changes needed to made.

· We read and reread the story together, tracking together as we read.


	· ✓
	· ✓
	· ✓
	· ✓
	Text dependent questions get students to analyze the text closely.  These questions will also help them to look at specific parts of the passage and the passage as a whole.

The Language Experience Approach helped to make the content comprehensible to my ELL students in my classroom because it provided another way for students to engage with the material.   Students were able to work together to create a solid paragraph with supporting details, transition words, introduction and conclusion.  I feel that this strategy helped my students to be successful.  I think the strategy along with the other strategies put into place help students focus on the content and not get caught up with vocabulary or writing mechanics.

The Language Experience Approach helped my ELLs in the classroom produce academic language and discourse because it exposed them more to the academic language of the story and therefore gave them a greater understand of the core concept of the lesson.  Also the use of the thinking and sharing, with practicing the writing together about the content really provided the students the tools they needed to be able to engage in conversation about the text.

	Each day there will be an exit ticket. Students will either complete sentence frames or choose from 2 pictures that correlate with a vocabulary word.  The exit tickets will focus on the vocabulary or key ideas from the text.
	
	· ✓
	· ✓
	· ✓
	Exit tickets are a great way to check in and see what students have taken away from the lesson.

Sentence frames help me see if the students know the content.  Sentence frames prevent students from getting bogged down with writing and developing sentence.

Student will find the main idea from the text and identify important vocabulary.

	Further Practice:

Homework or extension activities:  How do these activities reinforce the comprehension and discourse as well as content or language objectives I have set for my ELLs?

Students will label a picture of a volcano with a word bank on the first day.  Each day after they will then write one sentence using either tier 2 or tier 3 words incorporated in the word bank. Students will add information to their sheet each day and watch their work progress.

The homework assignments will help students think about the content of the passage and applying information they have learned in their writing.


Lesson Integration Checklist:

· My Content and Language Objectives support each other.

· I differentiated my language objectives to accommodate my students’ proficiency levels.

· I used my students’ proficiency levels when choosing my instructional strategies to support their content and language learning.

· I chose activities that integrate speaking, writing, reading, and listening to the extent possible.

· I differentiated my assessment to accommodate my students’ proficiency levels.

· My assessment reflects the targeted language from my lesson’s mentor text or source.

\

Capstone Lesson Reflection

Erin Affronti

1/24/2014

Reflection


The suggested strategies and information on understanding English Language Learners’ needs from this SEI class have been extremely helpful in the successful planning and implementing of my Capstone lesson.  In particular, the WIDA “Can-Do Descriptors” in combination with practiced skills through the strategy implementation reports provided ideas on how to differentiate content as well as assessments.  Lastly, the experience of bringing all of these pieces together from our class has made me think of ways to improve my teaching of this lesson for the future.  


The overall score for three of my ELL/Sped students fell into the beginning category on the WIDA “Can-Do Descriptors.”  All three had strengths in listening, placing them at the developing level for this category, whereas writing and speaking were the areas where the students would need additional support, as they scored at an entering level on this category.  With this information in mind I was ready to choose strategies that aligned to WIDA levels one, two and three as opposed to ones that would be better for students on levels four, five and six.  My content objectives were for students to be able to analyze information from the passage and video to demonstrate understanding about volcanoes as well as specifically locate information within the text to support their answers. My language objective was for students to apply knowledge of language and determine the main idea and supporting details in the text.  With these in mind I differentiated my language objectives so that students will be able to utilize and apply tiered vocabulary and refer to the word wheel or seven step process when answering written responses and discussions about the Volcano passage with the use of sentence starters that are posted in the room.  Also, students will write complete sentences referring specifically to the text for supportive information with the use of language based experience approach. Lastly, students will be able to answer an exit ticket question based on text features and vocabulary within the text with the help of pictures or sentence frames and a word bank.


To make this lesson accessible to the ELLs in my class I implemented the following strategies into my 4 day lesson: do now(s), turn and talk, the seven step process, word wheels, identifying and analyzing text features, think alouds, the language experience approach, sentence frames, and exit tickets.  Also at my school it has been suggested we use “cloze” reading as a strategy to help students participate in reading.  I know this isn’t a strategy that was suggested in our class but I incorporated it because I do find it helps students to participate more, stay on track and utilize vocabulary.  I chose these strategies over reciprocal teaching and write arounds because they provided more structure in writing and speaking which is where my students need the additional guidance.  In addition, for many of my strategies I included visual aids such as pictures and videos to interest the students and support learning which align to the WIDA “Can Do Descriptors.”  I did not want to overwhelm my ELL students with writing so they were asked to label a picture or fill in the blank with a word bank or fill in a sentence frame for assessment.  This gave me the opportunity to see if the students were able to take away the content of the lesson.  


I did find that most of these strategies fit in well with what I already do for my reading class.  The students in the class are at a Kindergarten reading level so we often already incorporate think-alouds and vocabulary strategies into the lesson.  Since we do re-read the same short text each day in the week I think it would be great to incorporate close reading with text- dependent questions into my next weekly lesson.  I think students would like using post-its and it would give them more ownership over the reading.  I think I would do this on a Wednesday or a Thursday.  I find the think-aloud on the first day and the cloze reading on Tuesday to work well to get them actively reading.  I did struggle with the timing of the seven step process.  I think that I might break it up next time over two days.  One thing that I did do with the seven step process was incorporate pictures which I think aided in the students being able to connect and remember the words.  Overall I found that these strategies got my students talking about the passage, learning and applying new vocabulary and making personal connections therefore reaching the objectives of the lesson. 
SEI Teacher Endorsement Course  -  2013-14





12
SEI Teacher Endorsement Course  -  2013-14





11

